Action Research Final Report in 2019-2020
1. Title: How students’ ability improve through Focus-on-Form instruction and
Communication Strategies
2. Context
(1) Class: Senior high school st year students

(2) Class size: 1 class with 26 students (10 male and 16 females) 50 minutes

(3) Subject: English Expression I

(4) Textbook: “Vision Quest —Revised English Expression I Standard” (KEIRINKAN)

(5) Levels of my students: “a highly-selective class” at school.

(6) Problem I face: I taught my students English Expression I in a traditional way, such as to
teach grammar at first, the students did drills then. I found that some students looked sleepy

when I explained a grammar in English and Japanese. I felt the necessity to change my class.

3. Goal
Students are able to talk about their own ideas in English and listen to others.
For that,
1) Students can improve their listening and speaking skills based on focus on form.
2) Students have confidence about their listening and speaking ability based on focus on form.

3) Students can improve their overall communicative competence.

4. Literature review
(a) Communicative Language Teaching: CLT

Savignon(2002) explained about CLT that “ The essence of CLT is the engagement of
learners in communication to allow them to develop their communicative competence”(p.22).
Then, what does communicative competence stands for? Canal and Swain (1980) defined
communicative competence “The four components of communicative competence that (1)
grammatical competence, (2) sociolinguistic competence, (3) discourse competence, and (4)
strategic competence. (p.40)” Savignon(1997) also explained that “ Communication is the
expression, interpretation, and negotiation of meaning; and communicative competence is
always context specific, requiring the simultaneous, integrated use of grammatical competence,
discourse competence, sociolinguistic competence, and strategic competence” (p.225). He

pointed out that an inverted pyramid suggests a possible relationship between them and an



increase in one component interacts with the other components to produce a corresponding
increase in overall communicative competence.
(b) Grammar teaching

There are many ways to teach grammar in education. It was common to
teach grammar in traditional approach in Japan; Grammar was taught using the
Grammar- Translation Method or Audio-Lingual Method. However, according to
Lightbown(1983) cited that not only was intensive drilling ineffective, it actually
delayed the acquisition of the structures and forms that were drilled. According to
VanPatten and Oikennon (1996), “the activities alone (the structured input
activities) constituted the necessary and sufficient aspect of the instruction that
would lead to learner’s improvement.” Sanz and Morgan-Short (2003) also found
that “not only is explanation unnecessary, but with carefully constructed activities,
even feedback seems to be unnecessary.” Then, what is the important thing to teach
grammar? According to Lee &VanPatten (1995, p133), “there is an implicit
linguistic system, one that exists outside of awareness.” They also found that
“meaning-bearing input is a necessary ingredient for successful acquisition.” There
are some studies about it. For example, according to Terrell(1986, 1991),
“producing an utterance in a language minimally involves two processes or abilities:
(1) the ability to express a particular meaning via a particular form or structure; (2)
the ability to string forms and structures together in appropriate ways.” As Terrell
pointed out that while input processing is linked to acquiring form and structure,
access is linked to accuracy(correctness) and fluency(ease and speed) in output.
Terrell also cited that “implication for language instruction is that learners need not
only input to build a developing system but also opportunities to create output in
order to work on fluency and accuracy.”( Lee& VanPatten,1995,p 170)
(¢) Focus on form

According to Lee& VanPatten(1995, p.168), “the activities that focus on
structured input that learners must eventually use a form or structure in their
output.” Ellis(2006, p100) also explained that “ Focus on form entails a focus on
meaning with attention to form arising out of the communicative activity.” He

claimed that “Although there is now a clear conviction that a traditional approach



to teaching grammar based on explicit explanations and drill-like practice is
unlikely to result in the acquisition of the implicit knowledge needed for fluent and
accurate communication (p.102)” He stated ten beliefs about grammar teaching. “(1)
The grammar taught should be one that emphasizes not just form but also the
meanings and uses of different grammatical structures. (4) A focus-on-forms
approach is valid as long as it includes an opportunity for learners to practice
behavior in communicative tasks. (6) Use should be made of both input-based and
output-based instructional options. (9) Corrective feedback is important for learning
grammar. It is best conducted using a mixture of implicit and explicit feedback
types that are both input based and output based. (10) In accordance with these
beliefs, grammar instruction should take the form of separate grammar lessons (a
focus-on-forms approach) and should also be integrated into communicative
activities (a focus-on-form approach)”.
(d) Oral Testing

Krashen and Terrell(1983) stated “[Testing]| can be done in a way that will
have a positive effect on the student’s progress.” Also, “if we want students to
acquire a second language, we should give tests that promote the use of acquisition
activities [in and out of the classroom].” (Krashen& Terrell, 1983, p.165) Then, how
can teachers teach oral testing? Lee& VanPatten gave an example called a
washback effect. A washback effect is “testing cannot be viewed as an isolated event;
it must be an integral part of the teaching and learning enterprise.” (Lee&
VanPatten, 1995, p.100) “Oral testing in classrooms should be conducted a
one-on-one interview with an information-exchange task. It is because the test
taker alone does most of the communicative burden, which is defined as the
responsibility of an individual test taker to initiate, respond, manage, and manage
an oral event. The communicative burden of a test format is oral quiz or an oral test.”
Then, “the type of test can influence both what instructors emphasize and the way
in which they emphasize it.”(Lee& VanPatten, 1995, p.101) They explained that “if
the content of the oral test is overtly tied to classroom activities, then learners are
provided a stronger motivation for participating in the activities.” (p.101)

(e) Evaluation Criteria for Testing



Lowe pointed out that using holistic scores implies that “language
proficiency is viewed as a unitary ability, with scores ‘expressed in a single global
rating of general language ability (Lowe, 1988, p.12).” How teachers assess the
students’ oral tests? Bachman& Palmer proposes that “tests of oral proficiency be
evaluated using componential scoring criteria and provides the following criteria
used in a test of oral proficiency (Bachman & Palmer, 1983)”. “The three scales
assess grammatical, pragmatic, and sociolinguistic competence. Each component

contributes a different amount to the total final score.”

5. What I did

My goal is to speak English through focus on form. In the first semester, I taught my
students English Expression I in a traditional approach. At that time, students memorized
example sentences for tests. They recite sentences during the class, but they don’t speak English

freely. For this reason, I decided to introduce Focus on form and conversation strategies.

(a) Speaking with Conversation Strategies

I learned Conversation Strategies (CS) from SLT class. At that time, students were not
able to talk naturally. They just asked and answered questions automatically. So, I felt it is
important for students to exchange their opinions freely. Then, I put three things into practice
below. First, I started with openers and closers such as “How are you?”, “Nice talking with
you!”. When they share the idea with their partners, I let them start openers and finish closers.
At first, they didn’t get used to using these strategies, but they seemed to enjoy talking
afterwards. Second, I introduced fillers, such as “Hmm...”, “Let me see/ think”. Then, I
introduced rejoinders, such as “Oh, really?”, “Aha”. Lastly, I introduced follow-up
questions. At first, I let them read a script which is used CS. However, it seemed
difficult for them to use it. So, I let them practice in each lesson. At first, their
conversation was not natural. After practicing, they got used to using them. Students

used CS, not only worksheets of Focus on Form, but also speaking practice and test.

(b) Speaking test

Students have a speaking test in each semester. In the first semester, they did a speech



in front of other students. I learned from SLT that speaking test should be connected to the
grammar which students learned. So, I did a timed-conversation test in each test. It was for the
first time to assess two students at one time. So, other colleagues complained the performance
test and the criteria. We discussed a lot and made the criteria in a way. There is still more room
for improvement, though. Since I have learned about “washback effects”, I showed the
assessment to students. Then, I let them practice in each lesson and switch their partner for
several times. It is because students don’t know who their partner is until the test starts, so they
need to communicate with anyone. As I wrote above, students used CS in the performance test.

Then, they were able to talk more than two minutes.

(c) Fun Essay

I integrated speaking and writing task which connects the target grammar. Students
write a topic and use a grammar. Though they tried it only twice, the goals of the number of
words are increased. Before writing a fun essay, they shared their own essay with other students.
They did a peer-editing and they got a rubric for the essay. Teachers evaluated their essay with
four categories; length, grammar, content and design. When I introduced peer-editing, students
just commented the other students’ essay and they didn’t correct grammar. After exchanging
them several times, they realized where the wrong sentences are. For example, some students
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found singular “-s”, the focused grammar.
6. Results
(a) Data from students’ self-evaluation
Since the school was closed because of the coronavirus, I could collect data of 22 out of 26
students. However, some students didn’t answer properly, I chose 19 students’ questionnaire.

Tablel. How long students were able to talk with their partner.

How much | was able to talk in English. '~ April March
Iminute somehow
Iminute fluently
1,5minutes somehow
1,5minutes fluently

2minutes somehow
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2minutes or more fluently



Table 1 shows that how long students were able to talk with their partner in a performance test
or practicing. In April, nine students were able to talk within Iminutes somehow and seven
students were able to talk for 1,5 minutes. Six students have decreased in March compared to
April. Eight students were able to talk 2 minutes somehow in March. From April to July, I let
my students do a speech in which it takes within 1 minute. This is why the table shows the

number of students who were able to talk with their partner has increased.

Table 2: I am able to use Conversation Strategies of Fillers and Rejoinders

I am able to use Conversation Strategies |f§ Fillers J§ Fillers2f§ Rejoindersgg Rejoinders§
April March April March
with 3 or more variation appropriately 1 2 1 3
with 3 or more propery 1 1 2 1
with 2 or more variation appropriately 1 5 0 6
with 2 or more variation properly 2 6 4 6
with 1time 8 5 6 3
| cannot use it 6 0 6 0

Table 2 shows that how often students can use conversation strategies of fillers and
rejoinders. In April, six students cannot use fillers and eight students can use it only once. I have
taught my students CS since September. Then, they get to use it through practicing for
performance tests. In March, seven students can use it with twice or more variation properly.
The same tendency happens about rejoinders. In April, six students cannot use it and six
students can use it only once. Through practicing CS, six students can use it with twice or more

variation properly, and six students can use it appropriately.

Chartl: Do you have a positive attitude to learn English Expression I in class?

14 19
12
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8
6 5 April
4 3 3 3 B March
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0 - T T T T T 1
Strongly agree so-so  not overly disagree stornly
agree agree disagree




Table2. Students’ comments

® The class is fun because I can talk with my friends. (6)
I like English, so | have a positive attitude.(3)

I think grammar is important to study English. (2)

| feel I can understand English. (2)

Everyone works hard, so do I.(1)

At first, | felt | don’t want to do a performance test because | was shy, but | am not shy
anymore and enjoy talking. (1)

® |tisuseful. (1)

Table3. Students’ negative comments

® | feel pair work is a bit nuisance. (1)

® | want to do group work.(1)

Chart2: Is it an effective way to learn grammar through communicative activities?
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Table 4 Students’ comments

® [ can ask to my partner what I don’t understand. (5)
Itis fun. (5)
I think it is important to talk with other people.(4)

It is easy to remember when | talk with my friends. (4)

I get to understand how to talk in English using conversation strategies. (2)




Table 5 Students’ negative comments

® [ don’t understand the grammar point, and I can't ask my partner. (1)

Chartl shows that twelve students didn’t have a positive attitude in the beginning
because some of them didn’t like English and grammar. Through a year, the number has
decreased. Then, sixteen students have a positive attitude. As students’ comments show, students
need time to talk with their friends. It seems that the reason why the number of having a positive
attitude has increased is the time to think and talk with their partners. The similar result is in
Chart 2. It shows that how students think about Focus on Form approach. Ten students agree
that to learn grammar through communicative activities is an effective way in March. It is

important for students to talk with other people to understand the grammar.

7. What I learned

It was quite fruitful experience for me since I have entered NUFS in September. At
first, I didn’t know how I teach grammar, so I used Japanese a lot in the class. When I see other
teachers’ action research, I got to understand how to teach in Focus on Form approach. I also
didn’t know how to assess the performance test, and connect the performance test to the target
grammar. Before doing action research, I thought that teachers should make a creative
performance test but it was wrong. Teachers have to think how students use the grammar which
they learn in class. I also learned two things; conversation strategies and the integration of two
skills. As reported the result from the students’ self-evaluation sheets, students had a positive
attitude to use Conversation Strategies. After practicing many times, they seemed to get used to
using fillers and rejoinders. As for the integration of two skills, such as speaking test and writing
test (fun essay), it is quite effective for students to remember the grammar. Some students wrote
that they got to have confidence that they can speak English because they practiced a lot in class.
I also learned that students can improve a lot if teachers give tasks and scaffold well. At first, I
thought students cannot talk using a focus on form worksheet because they have never learned a
new grammar. However, they seemed to understand a target grammar through pair work. Also, |
thought students cannot talk more than two minutes, and write around 60 words because these
tasks are tough for 1% grade high school students. However, they did a two-minute talk and

wrote a fun essay more than 60 words in third term. Throughout a half year, my views about




English language teaching has changed through this course. I have changed my teaching style
since September. I was worried to change style from the middle of semester and I thought a
traditional method is effective. By altering the current situation, students and I have improved

the way of learning.

8. Future issues

In the future, I would like to try the integration of four skills. Since I have
learned that the integration of two skills worked well and students seemed to be easy to
remember. Furthermore, I would like my students to try follow-up questions in a

performance test.
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Lesson Plan
Name: Ariko Nishimura
Objectives: Students can understand relative pronoun and talk about your favorite

thing( movies/ books/ singers)

Time | Interaction | Activity & Procedure Things to say
T-Ss, S-S, S
1 T-Ss greetings How are you today?

It’s a day today,

isn’t it?
3 T-Ss Small talk: “ your favorite movie” + Use CS
additional questions
6 S-S Students talk about their favorite Work with a new
movies. partner for three
times
25 S-S Focus on Form worksheet
3 T-Ss Understanding what students do as a

performance test

10 S-S Practicing for performance test

2 TS Summary

10
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L et’s talk about movies!

1. Do you know these movies? Match the titles, pictures and stories.

Titles

Stories

Pictures

BOHEMIAN RHAPSODY

Beauty and the Beast

COCO

The Greatest Showman

Stories

(1) It’s a movie about a boy
m travel to the Land of

2
who| wants to have own

It’s about a magician

3
[v_vhose songs were quite

It’s about a singer

the Dead. He looks for a
person [wha helps the boy’s
problem.

So, he hired
characteristic people

circus.

dance as a musical.

famous all over the world.

We can see how famous

songs were born.

(4) It's a story about a
beast [which get to find to

love and to be loved.

2, —HFEKROHHMEIC 122, JRICRHFERDOLWVRE X T2~ 62,

BOHEMIAN RHAPSODY

The Greatest Showman

11

Beauty and the Beast

COCO




3. Let’s talk about movies with 3 classmates.

A:  Which movie are you most interested in?

(least) «—F BN 72 O BLE OBF L -« - Rejoinders:
B: | am most interested in (RRED X A kL)
(least) «— —TBULH 722 O BLE OB « - That’s great.
A: (Rejoinders) <
What kind of story is it? That’s nice.
B: (A b=V —A%EZALEITD) . Oh, really?

A: |see. |am mostinterested in (BB Z A kL)
(least) ——F& WM 70\ OB E OB - - -
B: Oh, (Rejoinders).

What kind of story s it? Report: N\
A (AU —EAEFHEITD)

1)Which movie is the most

popular?
B: |see. Well, nice talking with you. [ ABCD ]

A: You, too. 2)Which movie is the least

popular? /

Y Grammar Presentation
(A) (B) (A)(B)% B L 7= D3

an boy who| travel to the Land of
Dead.

a singer whose| songs are quite famous

all over the world.

a beast get to find to love and to be

loved.

* % x (B) OIHIL(A)DEA%E LTW3B, * % %

12



PEREICOWTOT v — 1~ 3 H
14 74 ( ) & AT (

78 BRI FRADHEIAN
CDRAEF. ABEADNETOREDFEZTITOVNTIREL., SEOBEITRITIDITHENET, 7
AFTHHYFLADTEERICEEALESL, ZROLGVESEAHLIBBELLES, 1598ET
ERS
For— b ETEL BMICEREITMBEEICE>TETLZEL, ZHALALIBEVLET,
Part1

4 A DEBEBONCEMMBDHY E LT, 4 AROTHEZIOTES A, Y TIEsEFFEL~—7L

~

TLEEY,
L. #ETHCONT (BED Small Talk T)
6 2HMIIRDLMNIFETIENTED 5 245MIL3, AEOFEV RN LEHETIENTED
4 15730 BT LNIIEETIENTES 8 1430 BIE3, 4BIESF VRN LFET I &
NTED
2 1RO LNEETZENTES 1 153, 4EIESFVRBLEFHETENTES
2. M AHIT2NT

6 HAEXKEDIGED 8FILU LM TED & RARLKEORIED THIL LHHETED

4 AESKEOFTFEO 6FIL LBETES 3 EARSKEOFFEO 4FILL LHFETE S

2 RAERKEDIFED 3FIK LWL TED 1 BESIKEOIFEN M TE N
3. &EIMZDOWT Fun Essay I L7-5EE

D

D

6 80 ggul:%;< Z kji"c%é 5 70 EEBU:%< Nl &75)?%5
4 60 FLLEBL ZLMNTES 3 M0ELLERSZLMTES
2 20 FHRRELAES ZERTE AL L ANRSRCP ARG R AR

4, Conversation Strategies {Z-DW\T
(1) Fillers (Well / Let me see / Ah % &)
6 3SFEILEEUICSEIERKBEHEI LN TES 5 ML EEENIHE S Z LR TES
4 2F EEUNCS ESERRBUEEI ZENTES 8 2@LLEHEYICHE) Z &N TED
TEIES Z LR TED 1 S ZenTERN
(2) Rejoinders (I see. Nice. Real ly?%xEZF>THLVILEITD)
6 3FEILEEUICSEIERKBEHEI LN TED 5 ML EEENIHES Z LR TED
4 2@ EEUNC S ESIERRBUEEI 2N TES 8 2@LLEHEIICHE) ZENTED
TENIED Z LR TED 1 fES ZenTERY
Part2
AAPLEFBRBE I OBRELZHE L TCEDOL I BREMBH Y F Lch, 4 HIZOTHREZO TES ZH A,
BTIIELZFEFEZ—7 LTIEEN,
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1. WEETEETZ L2220V T, FHOMUEUTWETN?

4 SN\ ERNR Y HREICEEEDS 3ZVOREWIHINENTZNWI LITEZD
QASTENMITENENTNWIENEZD 1 VYR ECHELZ 2, SETRABEETHD

2. WFERB I ORECHMME TTA, £, ThTRETTA,

6 LTHEO/Y B £95HS 4 FpFEspES 3 HEVEDLRY 2 25EbRY 1 2<BbAv

3. A 2= —valFER (R7U—2RLE) 2B LTEEZFESI LIIBRH TR

o E70. Thidi
ETTh,

6 LTHEO/Y B 2585 4 FpFEHES 8 HEVEDLRY 2 £H5A

4. Performance test $%8 (X DOBRINITHESEE) IZhHIM

EIBMLTOETD, e, THIIRET
ERAS

6 LTHbTOES B XH5HY 4 FrErlS 3 bEVEDRY 2 254

5. Fun Essay GRBITCo 72 b D) IXRTAIE T, E£ZOEAEZBVTL I,

6 LTHEO/H B £95HS 4 FpFEsES 3 HEVEDRY 2 Z5HEbRY 1 &< BbRy

6. BERMUNATEDS BWREEFEF L THETH, £, FORIBREBELTHETH

6 IFFHHLTWS B HLHBE 4 HA4PRE 3 E3IHARE 2 1,

2HEE 1 &< LTunin

Part3

1. Performance test #f% ~OSIKPLULE D TLI=?

14




FERRAIIZ SN L TV %

HFE VBB TE EREA

4 1

HifE

1OEBT IHEVEBIICSINTE FEA) EFEXTANCEE 9, TOFRRIIMTLE

yas

HTFELIBDOETET =y 7 LTLIIEENY,

() X7 b—7 BIRDBGF&E TR, () B E LW EFLEEERD
() FHFEPHAGELZFEL TS () IWEAHTI 2N
() MkZ->WLTLED () HFEZETONIT ALY
() ot ( )
2. FEEEHIZOT DI ENL HWRIZYE D E BNE TN ?
Performance {&#) | X7 U —27iE#H0H 57 | Buildup 7V > b &ff - 7= 75 H)
PRV
4H |4 3 2 1 4 3 2 1 4 3 2 1
BIfE |4 3 2 1 4 3 2 1 4 3 2 1

3. WEBORETH X LI TTNn? Ot s

Small Talk {%& | X7V — 2787V > | Build up 7V ¥ F&ffio7- | fill
i b % fifi o 7o 5 ) 15
4
A
)
1E
4. Fone—FMEL-vwTTne Oz205%
S VA=) TAT 4T V=477
4 A
BifE
5. WEENMEZX D L OIZR D 7N TTN20%21F 5
v, & ThH ELHNEWVWZIE, 1TV | Ebbhinzid, Wi | £ Ebln
4 J]
iR

15




6.Conversation Strategies [Z DWW TENLS BUWMEZET N2 HTUTEDLHDE 1 DBEAT
<TE&EW,
Openers (How are you doing? etc) / Closers (Nice talking with you.)

4 H | BTEEE | 2 EITENDNTEWE | xS s EL b | TEhV
2 VME R D B

) VPRI | 72BN NN | e D EL b | TEhn

1E 2 VME R D B

7. Rejoinders (I see. That’s nice. That’s too bad. Oh yeah? Uh-huh. Really? etc.)

47 |5 HIHELLE | 3~4FIHTES SHETE | 1 HETE | TERN
TE5 7a) %)

) b fHFELL L | 3~4fHETE S SHBETE | 1 HETE | TERND

£ TE5 7a) %)

Parts. 4 ADPORFERB I OREZZHEL TLEDOI I REAPH Y £ Lk, TOEBIZOWTENREN

BE TS,

1.

AEEAAPOREZBLTCEDI I REREHY L Licd, GETH - M - BN, &
BT HEHRAR L)

2. RNIF—<UATAREITIZLT, HRIEOFEFBLEDE I BRBMBH Y F LI,

3. BETHORELERN, LV IKFTHELAEVENWEZD TEEDIIRENDZEALZ L2 BERNICENTL
&,

4. BEOFEIUIEAREL TN, £, SREOIGEFEITE IRELTWETHL,

5. BEODBALEMEZEHENTIZEV,
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