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1. Title: The Effect of Conversation Strategies on High School Communicative

Competence

2. Context:
Level: (i€ m1X) Senior high school (1% year)

Class size: 18 students

Time: 50 minutes, 3 times/week

Textbook: Comet English Communication 1

Problems:

1. Many students have difficulties learning English because they cannot understand
the grammar structure.

2. Some students have hated studying English since junior high school and struggle
to read, speak, and listen in English.

3. Low proficiency students tend to lose motivation or get panicked/irritated while

learning English.
3. AR Goals and Objectives

My goal is to help my students develop their communicative competence through
communicative language teaching (CLT). To help them improve their communicative
skills, I introduced the conversation strategies in their learning process so they can

practice using it during the speaking practice.



Objectives:

1. By December to March 2025, 80% of students can continue the conversation for
three minutes during small talk activities in English using conversation strategies.

2. 80% of students can work in pairs using English while doing focus on form
instruction tasks.

3. By the end of the semester, 100% will be confident while talking in English.

4. Literature review

(1) Communicative Language Teaching (CLT)

Savignon (1997): “Communication is the expression, interpretation, and negation
of meaning; and communicative competence is always context-specific, requiring the
simultaneous, integrated use of grammatical competence, discourse competence,
sociolinguistic competence, and strategic competence” (p. 225). This statement
supports using the communicative language teaching method (CLT) to help students
improve their English skills through communication during their learning process. By
doing CLT, each student can have chances to communicate and engage in class
activities. Brown (2007) described the definitions of CLT as “In the communicative
classroom, students ultimately have to use the language, both productively and
receptively, in unrehearsed contexts” (p. 241). Also, by doing CLT, the teacher's role
inside the classroom changes. As Lee & VanPatten mentioned that “With the advent
of communicative language teaching (CLT), the instructor’s role changed. The
instructor was no longer simply the drill leader but was also charged with providing

students with opportunities for communication, that is, using the language to interpret



and express real-life messages.” (p. 10)

(2) Focus on Form Instruction

There are two types of focus on form instruction. Planned focus on form and
incidental focus on form. To learn English communicatively, it is important not to
give lots of explanations, and doing mechanical drills is ineffective because students
do not have opportunities to communicate with each other. According to Sato (2012),
a planned focus on form focuses on the target grammar and is organized by three
components that are input, noticing, and output. Lee & VanPatten (2003) there two
important points of good input: that it should be comprehensible and meaning-bearing.
Compared to the traditional methods with lots of explicit explanation, focus on form
instruction tasks helps students to notice the grammar point. “ Learners who are
engaged in meaningful or meaning-based approaches to grammar (called focus on
form) do as well as or better than those who are engaged in activities that are non-
meaningful or not part of some communicative intent” (p.123). Also, to let students
to have opportunities to use what they learn inside the class, Lee&VanPatten (2003)
mentioned it is important to improve fluency and accuracy and incidental focus on
form can be use as a speaking test “ If there is to be an oral test with content related
to classroom activities, learners will have additional motivation not only to participate

in the class but to strive to improve their communicative language ability.” (p.114)

(3) Communication strategies (CSs)

Communication strategies are helpful for students to study L2. Brown (2015)
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mentioned that “Communication strategies are useful ways to help with
communication. They include both spoken and non-spoken actions that help people

reach a communication goal, even when there is a problem” (p.30).

Dornyei (2001) mentioned that by teaching learners practical techniques, such as
how to paraphrase a word that they can't remember or how to gain time to think by
using filling expressions. Their confidence in participating in L2 tasks can be

significantly increased.

Here are the examples of conversation strategies

Opener: hello/ hi/ good morning

Rejoinders: I see/ Nice/ That’s too bad

Shadowing: To check confirmation

Fillers: Well/ let me see

Follow-up questions: What../ How../ Where/ Why../ Who../When

Closer: Good bye/ Nice talking with you

(4) Communicative Competence

According to Savignon (1997), communicative competence consists of four
competences.

1. Grammatical competence: it is a knowledge of lexical items and linguistic code.

2. Discourse competence: it is the ability that learners an connect sentences and form

a meaningful whole out of a series of utterances.



3. Sociolinguistics competence: it is the knowledge of the sociocultural rules of the

language and discourse.

4. Strategic competence: it is the ability to compensate for imperfect knowledge of

rules or limit other competence.

S. What I did

(1) Timed conversation with CSs

I did the speaking tests in May, June, December, and March. The topics were decided
by the main teacher, and we practiced the conversation using conversation strategies. At
first, my students were a little bit confused about using the conversation strategies. To
help them understand how to use it, each time that we need to learn new CSs, | asked
students to volunteer and show them the example. At first, they had difficulty continuing
to talk or answer in English. To help them feel more comfortable in using English, they
started to practice for one minute, and then gradually the time increased. Finally, in March,
some of the students were able to speak for more than 02:30 using the CSs. Also, |
introduced conversation cards to my students. They are free to use it during practice. The
purpose of the conversation card is to help students organize their ideas or answers
towards the topics. They were allowed to draw pictures and key words on the card. |
encourage my students to talk to every student in the class, so | did chair rotation and

drew the number cards.

Table 1: Topics for the speaking test

Month Topic Time (minutes)




May Subject, birthdays, food | 01:00~01:30

June Sport, animals, hobbies, 01:30~02:00
music, happiness

December Places, dreams, season 01:30~02:00
March Internet, movie, 02:00~02:30 more
technology

(2) Focus on Form (incidental)

| tried to avoid teacher-centered style and explicit explanation as much as possible.
To improve my class, | applied focus on form instruction to learn grammar. By focusing
on form instruction, my students learned to “notice” the grammar point. I noticed that by
doing FFI, lower proficiency students can follow the steps rather than the traditional
grammar teaching method. In my opinion, the teacher-centered style and mechanical
drills might be useful for tests and reviews. However, this traditional style will not work
effectively without input activity. As Lee & VanPatten mentioned, “Traditional grammar
practice, on the other hand, is exclusively output oriented. That is, learners get an
explanation and are then led through output practices; all of the drill types reviewed in
the previous section require learners to produce the language. Although practice with
output may help with fluency and accuracy in production, it is not “responsible” for
getting the grammar into the learner’s head to begin with. In short, the learner is asked to
produce when the developing system has not yet had a chance to build up a representation

of the language based on data input (Lee & VanPatten, 2003, p.133).

(3) Survey and interview



I did a survey to measure their improvement from April perspectives and current
perspectives. I asked my students about my lesson and their opinions regarding the

activities that we did. Also, I interviewed with four target students from different levels.

(4) Observation: video recording

To improve the quality of my class, I took a video recording. By recording the class,
I can see how I teach and how my students reacted to the class activity. I also got help

from the main teacher, who gave me useful advice about my lesson.

Results: Data Collection

I collected data from 18 students, and it was anonymous. The purpose of this
survey is to ask them about their learning process from April to the current perspective. |
divided the survey question into three sections. The first section is to ask about their
English proficiency, the second is to find the impact of conversation strategies, and on

the third section is an open-ended question, students wrote their opinions and comments.

Section 1: English Proficiency
Questions: How well can you do the following?

Chart 1: Express ideas clearly in English (1 = Not at all, 4 = Very well)



Now

o

0% 20% 40% 60% 80% 100%

H]l E2 m3 m4

Chart 2: Use appropriate grammar in spoken and written English (1 = Not atall, 4=

Now

o

0% 20% 40% 60% 80% 100%

H]l E2 m3 m4

Chart 1 describes how students experienced significant growth in expressing their ideas
in English. Also, to break down the chart 2, there were 11 students out of 18 who
answered that they can use appropriate grammar better than April. As we can seg, in
April about more than half of the students answered that they were not good at using
proper grammar in spoken or written English.



Chart 3: Understand spoken English in conversations

0% 20% 40% 60% 80% 100%

H]l m2 m3 =4

Charts 3 show how the students improve. In April, I noticed most of the students had
difficulty expressing their opinions in English. They were afraid to speak in English
because they were too worried about the grammar. After | did the speaking test in April,
| started to give more opportunities for my students to practice the conversation, and then
CSs review. | gave them more chances by rotating their chair, giving new random pairs
so they can speak with new people. Also, I gave them examples of how to use CSs with
different topics. After a while, they got better at the speaking practice. | started to see lots
of improvement during their speaking test in June.



Chart 4: Use different sentence structures when speaking/writing (1 = Not atall, 4 =

Now

April

_

0% 20% 40% 60% 80% 100%

H]l E2 m3 m4

Chart 5: Participate in discussions in English(1 = Not at all, 4 = Very well)

_

Now

April

0% 20% 40% 60% 80% 100%

H]l E2 m3 m4

Based on the data in charts 4 and 5, I noticed that my students still have difficulties
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during English discussions or writing in different structures. One of the students
commented that his lack of vocabulary caused him to not do very well in English
discussions or doing tasks.

Student comment: /'ve not been very good at using English since junior high school. | |

do not have enough vocabulary to use, so it was very difficult. (low) |

The researcher translated this comment.
Section 2: Communication strategies
How often do you use these strategies?

Chart 1: Repeating or rephrasing when someone doesn’t understand

0% 20% 40% 60% 80% 100%

H]l m2 m3 =4

I notice that my students had difficulties rephrasing. We took lots of time to practice
rephrasing during the conversation practice. To help my students feel familiar using
rephrasing while they were practicing, | walked around and gave them comments.
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Chart 2: Using gestures or body language to communicate meaning(1 = Notatall, 4=

0% 20% 40% 60% 80% 100%

H]l E2 m3 m4

In April, one of the students said that it was difficult to do gestures. However, after we
practiced for a few weeks, they finally got better and became more natural in using body

gestures.

Chart 3: Asking for clarification when you don’t understand

Now

April

0% 20% 40% 60% 80% 100%

H]l E2 m3 m4
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The most difficult part to teach is asking for clarification. In April, I noticed that my
student most of them said “l see”, “nice”, “that’s good” during the speaking test.
However, after the test, | told them it is very important to ask your partner's answer if
you do not understand.

Chart 4: Filling in conversation gaps with hesitation strategies (e.g., “Well... um...”)

Now

April

0% 20% 40% 60% 80% 100%

H]l E2 m3 m4

Chart 5: Guessing the meaning of words from context

Now

April

0% 20% 40% 60% 80% 100%

H]l E2 m3 m4
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Section 3: open-ended questions

Table 1: How do you think your English abilities have changed since April?

Category Students comments’

Fun I enjoyed talking with new pairs and my friends (2)

Growth I did not understand English at all, especially in writing. Now, I've
gotten better and I know the grammar too, | did better on the
test.(4)

Because we practice conversation, | talked with foreigners (3)

Motivation | want to speak English (1)
| want to do better on the tests (5)

I want to do better on the speaking test next year (1)

Difficulty I still have difficulties with English grammar.

| don 't think that | have gotten better in English. (2)

The comment has already been translated from Japanese into English by the

researcher.
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Table 2: Please explain about your conversation skills using CSs since April?

Category Students comments’
Fun It was fun to do speaking practice(2)
Growth | feel the speaking practice is useful, because I can tell my story

with more details (3)
The conversation cards are useful (2)

I can use gestures, fillers, and follow-up questions better (5)

Motivation | want to watch movies without subtitles, I (1)
| want to listen to English songs (1)

| want to do better on the speaking test next year (1)
Difficulty I 'm still bad at using English, but better than when I was in junior
high school (1)

The comment has already been translated from Japanese into English by the
researcher.

Interviews

Here are the comments from the interviews in March. | picked four students: low,
middle, and high. | asked them six questions that | had already discussed with my MA’s
advisor. The purpose of this interview is to find out how my students feel about my class
and their English communication skills so far. I let them answer freely without hesitation,

the interview was recorded by me. All names are pseudonyms.

Questions:

1. Please tell me about your experience in our English class this year.
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2. Please tell me about your English communication abilities this year. Did you notice
any changes? Please explain.

3. What did you think about the conversation strategies we used for speaking practice?

4. What did you think about the seating rotation we did during speaking practice?

5. What did you think about the conversation strategies?

6. What difficulties did you experience? How did you deal with them?

Ayako ( mid~intermediate)

I like how clear Annisa sensei taught us. Annisa sensei gave lots of examples, especially
while using the CSs. I think using CSs helped me a lot to practice my speaking skills. |
even talked to a foreigner who got lost in my neighborhood, | gave him directions in
English. I think it is thanks to our speaking practice, CSs, and conversation cards that |
now know how to talk in English, and I like English now. I think it is better to let students
practice by rotating our chairs, so we can practice with everyone, not only our friends.

We should do a speaking test again next year!

Daiki (Intermediate)

I think I can speak English. Annisa sensei gave us lots of chances to talk and discuss in
English. Annisa sensei gave an example of how to CSs, that’s why | feel more familiar
with using English. | had experience talking with foreigners, thanks to you, | feel more
comfortable with my English. In my opinion, the speaking test can help me improve my

English.

Renta (low to medium) English is hard, but senior high school English class is more fun
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than junior high school. It is the first time that I scored more than 50 on the test!
Previously, |1 was so bad at English. I still have difficulties during speaking practice, but
somehow | like it now. | enjoyed it little by little. Because we practiced to communicate
in English! However, | feel the CSs that we did it is too much and the pace is too fast,

because some students use the CSs without understanding the meaning.

Taisei (low): 1 used to hate English very much. My junior high school friends, everyone
hated English. The reason we hated it because it was about grammar, and we did not talk
in English. In here, | was surprised because the teacher spoke in English and we even
had a speaking test. Wow! | even spoke with foreigners who lived in my neighborhood. It

is very useful!

All students had a positive attitude towards the speaking test. And | was surprised when
three students told me that they had conversations with foreigners. | found that doing
more communicative English helped students to feel more comfortable and boost their

confidence.

What | learned

First, I learned that students produced more talk during the speaking practice and
test when mixed with different proficiency levels. I notice while watching the video that

mixed proficiency students helped each other.

Second, combining focus on form and conversation strategies helped students
learn better. In my opinion, this approach is way more effective than teacher-centered

approaches because students can help each other and
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feel more engaged in the task. Students get more chances to use English words

that they learn. It also boosts their confidence in learning English.

Conclusions and future issues

First, I want to improve my lesson. | will move to another school from April, and
it is different from the commercial school. I will try to do the speaking test and also the
performance test. | found that students should use the language so they can learn faster.
To improve my teaching skills, | want to improve my material first. | try to put more
communicative tasks. For example, | want to do an activity that includes reading or

writing, but also give more opportunities
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Appendix

Survey: English Learning Experience & Progress

T = b

FEEET R & R

Background Information (F:A1##?)

1. Gender (P4:51)

O

O

O

O Male (5 1)
O Female (Z1%)
O Prefer not to say ([FI% L 72\Y)

2. How many years have you studied English? (3£5E % 5235 L TV D45 I T4
TF )

O

O

O

O

O 1-3 years (1~3 4F)
00 4-6 years (4~6 4F)
O 7-9 years (7~9 4F)
[ 10 years or more (10 4=24 1)

3. STEP Eiken Level (if applicable) (S Dz Ff > TV D HEA. L-UL &%
ATLIZEW)

O

O

O

O

O

o

o

o

1 I have not taken the Eiken test (i 2521 F 72 2 & 7200
O Grade 5 (5 %)
O Grade 4 (4 %)
O Grade 3 (3 %)
O Pre-2 (% 2 %)
O Grade 2 (2 #%)
[0 Pre-1 (¥ 1 #%)
O Grade 1 (1 #%)

4. How often do you use English outside the classroom? (2 3 LIS CHEEE % ff 5
BEIXEDLS 5T ?)

o

o

o

o

[0 Almost never (I & A Effib7a 1)
[0 A few times a month (J (2 %&[A])

[0 A few times a week (i {2 %&[=])

[0 Almost every day (1Z1E4 H)
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5. What is your expected grade in this class? (Z @ 27 7 A TO PRI ?)
o 05 14 3 O
2 01
o [0 1 don’t know (275 721 )

gy 1 9EE

UTOZLE2ENS BN ESTEETN? (1= £<TER, 4= £ THL
CTED)

A %)L HAE O 4 H O A
3 X 01 02 03 102 O3
WEECHMICE X KBTS
4 4
SHLEE - EXSEoEAEYIICMHE 010203 01 02 O3
9 04 04
) ) 01 02 03 0102 O3
DEEOHP CHREEAZ B XS
4 4
. B 01 02 O3 1 02 O3
B & 72 SR 2> CRET - EL
4 4
3 . 0102 O3 01 02 O3
PEETDT 4 ANy a ST 5 a4 -

v/ a2 ala=r— a3 Viglg (Conversation Strategies)

INOOWIE AN T2 Z LI ENSDWVWEER® Y £9T00? (1= £<HIF
DB d= ETHHIGRD D)

HER S A DS 4 H O S

HEPHMECE N EXIZBRYVELEZYSWRZ7-0V32% O1020304 01020304

B GA AT DI 2 AF vy —R T 4 T/ =29 01020304 01 02 03 04
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Mg cEone ZICHMIZTNRD 01020304 01020304

EFEDOX Y v T EED DD OHVOREEME S (F

N 1020304 01020304
(z—&...1)

SCHRDS & HAGE DO B M A2 HER 95 01020304 O1020304

Y7 g 3 ik o &R

1. 4 A LBIEDRFEII ORI L)L ZF L TS0,
o 4 HIZIZ...

2. AR LHBIEDOaI 2= —va VAT ADENFIZOWTIH L TL
S,
o 4 HIZiE...

3. 4 H LBEDIGEIZHT R HLEZBMI L TS0,
o 4 HIZIZ...

O
o
e
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O

4. Conversation card Zfif > 7= IO\ T E S BnE L7z ?
5. BB M EDOT=DITRNL > T=IEH N SHE, FELSHAL T ZEn

CHABONREITENELE ! SRIEDT 4 — Ry 7, EEHRPa I
=h—a UEIKOREEZBFET 572012 L CTHEETY, Happy Holiday!
And thank you! @

Lesson plan
Time | Interaction | Activity and Procedure
T-Ss, S-S, S
1 T-Ss Greeting
(5) T Pre-task: listening to Annisa’s story (two times)
(5) S, 1.Write down what they heard in Japanese or English
S-S 2. Information Check with friend (step 1).
Students will help each other with words that they do not
understand.
3. Students do step 2 can work together.
(200 |S-S
The teacher walking around to check students and wrote some
words on the blackboard that can be useful for students .
(13)
(5) S-S Conversation Practice and write
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(5) S Listening practice

(©) T Closing

Total time: 50 minutes

S-S: 35 minutes

S: 5 minutes

T : 3 minutes

T-Ss:7 minutes

Conversation cards

OMBTEm:
Um . /Lot Mo gy
Wall .. /Up,

Let's Talk in English ¥
HoTUVSAWODE
L2IHWODC |

You can do it®

U/ Oh L4, 10, o
That's 100 nn: 4 Unboleyaey.

o0q:
e, aroat, (un, it
exciting, boring, dongargg,

TS AL R 5
1agreo. / 1 think 50 166,
| don't agree. / 1 4ot thing o,

| PRBEMDIHEZOHE e

: How nox TH3, 25

| A Hows i going? 250wy | Tpaerote
How are you dolng? A

B: Pretty Good! { Great! AEL Me, tool Really? | gy
Not bad. / OK. EEX Me. neither! | Reaily? | goy

TES-RBOTELLG

Pardon me? / Once more, please?

OREERA—AHIBETT T
Partial Shadowing!!

samEann
A Nice taiking with youl
B: You, tool
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What is the best technology for you?

Class No Name

Step 1 ZEDRFEZHEVW T RICKEDHTHED,

D PE—UBAEELETHE

@ EHR?

QS L\DfELVZL?

Step 2 HRLENFELREFHEFZEBNUELL D REZDEFHSENVLDNEZ

KULD,

. _—
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Key , Tablets, PCs, Bluetooth speakers, iPad, etc.

Easy to use i\ >% 3 V>, Cheap &\>. Convenient fEF],

Fast internet signal 4/ ¥ X — % v b OB F 1,

Cute color and shape 1 & JE23 2>\ light 8>, big screen [Hj[H 25K & \»

iy

Step3 HRTZEEBICDVWT.EZTHLD,

(1) What is the best technology/ digital device for you ?

(2)  When do you want to use it 7

(3)  What is the advantage of it 7

Step 4 Communication strategies Z{E VRS RETHELL D,
{ Model Dialog )

A: Hi, (Name).

B: Hi, (Name).

A: What is the best technology for you?
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B: I think an IC card such as Manaca or Suica is the best technology.
A: Isee. Why do you think so?

B: I like to commute by train, and it saves time because I don’t have to buy a ticket. |

can charge it with money.

A: Really? How convenient! Where do you buy it?

B: You can buy it at the nearest station.

A: What is the advantage of having it other than to use it as a ticket?
B: You can also use it as electronic money.

A: Electric money?

B: Yes. You can use it to buy juice from a vending machine.

A: Great. Nice talking with you.

B: You, too.

Bl FEREFHER

Communication strategies
Opener: Hi/Hello//How are you?
Rejoinders: I see/That’s great/sounds good/ Oh No
Follow-up question: What?/ How many/much/long? Where is...? Why do you...?

Closer: Nice talking with you/thank you/bye-bye/have a nice day.
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